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INTRODUCTION 
 
Celebrating Us: Exploring Diversity through Art and Music is an 
exciting new virtual program designed specifically for students with differing 
abilities and their classrooms and/or families. Developed by the Cummer in 
partnership with Connecting Thru Music and First Coast Music Therapy, 
Celebrating Us actively engages students with special needs (grades pre-K 
through 6) through art and music. Filmed at the Cummer, this fun, upbeat 
learning opportunity includes original songs written by a Music Therapist and 
artwork explorations led by a Museum Educator. 
 
While designed for elementary students with special needs, Celebrating Us 
is also a useful teaching and learning resource for general education 
students and can be a fun way for them to learn about diverse students. 
 
Educational Goals  
Celebrating Us virtual program:  

• Engages children with special needs (and their families) to explore art 
through music 

• Provides a foundation of learning through visual arts and music 
• Raises awareness of community resources available to children with 

special needs  
• Sparks joy, learning and celebration of all people through art and 

music! 
 
We know that high quality learning opportunities in the arts are important 
and beneficial for students with special needs, and we look forward to 
connecting art and music with you this academic year and beyond! 
 
Best, 
Kim and Karen  

 
     

Kim Kuta Dring     Karen Demuth 
Director of Education    Founder and Executive Director 
Cummer Museum of Art & Gardens  Connecting Thru Music 
 
 
This Teacher Packet was developed by the Cummer Museum of Art & 
Gardens in partnership with Connecting Thru Music, First Coast Music 
Therapy and Amy Furman, Board Certified Music Therapist in Minneapolis 
Public Schools.  

mailto:kkutadring@cummermuseum.org
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 “COMMUNICATION” VIDEO SUMMARY and  
Conversation Prompts 

 
Before you view the video with your students, review the summary, the big 
ideas and the outline with Conversation Prompts. Conversation Prompts are 
suggested opportunities and strategies for further engaging your students 
during the video. At these times (and any others you choose along the way), 
feel free to pause or stop the video playback and discuss with your students. 
 

Objective Students will make meaningful connections to the art and 
gardens through observation and dialogue while building 
critical thinking skills. 

Theme Portrait, Communication 

Big Ideas • Portrait, group portraits, self portraits 

• Mediums of art – painting, sculpture, drawing, photograph 

• Facial features, expressions, mood 

• Objects can identify someone 

Video 
Outline 
with 
Timestamps 

 
Introduction with Kim Kuta Dring 
Welcome with Danielle Garcia and Madison Whelan 
“Hello Song” 
 
Don by Ben Durham (2:19) 
Conversation Prompts:  
Think of a person you know. Share one or two memories that you 
can include in a portrait of that person. 
 
Stele of Iku and Mer-imat (3:52) 
Conversation Prompts: 
Discuss what textures are noticed 
Discuss what colors are noticed  
Discuss what they notice about the hieroglyphs (3:59) 
  - What lines, shapes are used? 
 
“Co-Co-Communication” Song 
“Goodbye Song” 
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ARTFUL THINKING AND CLOSE LOOKING 

 
The purpose of Artful Thinking and Close Looking is to engage students in 
meaningful, thoughtful conversation while closely observing artwork. By 
observing and looking closely at a work of art, students can activate their 
critical thinking skills through making observations, explaining their 
reasoning, listening to others, and discussing – all while making personal 
connections and interpretations.  
 
The process of looking closely can be broken down into different stages 
(observation, analysis, and interpretation) and is appropriate for and 
successful with ages PreK through adult. It’s helpful to note that this process 
works not only for observing artwork but can also be applied when making 
observations in nature or while reading (e.g. observe and notice 
images/illustrations in a book). Use these looking strategies while viewing 
the artwork in the packet with your class. 
 
Before launching into Artful Thinking, preview the focus of each of the three 
phases, to get a sense of the skills that are isolated within each phase and 
how they build on each other.  
 
Observation  
To begin the Artful Thinking method, encourage students to look closely at 
the work of art and describe what they notice and see. Questions using the 
elements of art (line, shape, color, form, value, texture, and space) are 
particularly helpful in driving the conversation to what students actually see, 
rather than what they think is happening (interpretation). Ask students to 
observe a work of art for 30 to 60 seconds before beginning conversation 
about the work. After the designated time has ended, ask the following 
questions:  
 

• What do you notice/see? (Encourage students be specific) 
o What colors do you see?  
o What types of lines do you see?  
o What types of shapes and forms do you see?  

 
• What else do you notice/see? (Encourage answers from other 

viewpoints)  
 

• Can you describe them in more detail?  
o How would you describe the colors?  
o How would you describe the lines?  
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o How would you describe the shapes and forms?  
 
Analysis  
During this stage, students are analyzing the arrangement of objects and 
the general composition of the work of art and how the objects work 
together. The conversation can move to the following line of questioning:  
 

• How is it all arranged?  
o Where do you see those colors?  
o Where do you see those lines?  
o Where do you see those shapes and forms?  
o How are they grouped?  

• How do these elements of art work together?  
 
Interpretation  
Students now use the visual evidence they (and their classmates) have been 
gathering to support their answers during the interpretation phase. Their 
responses will depend on what they have identified during the observation 
and analysis phase. Offer relevant contextual information within the 
conversation as it flows.  
 

• What do you think is happening?  
• What makes you say that?  
• What do you think the artist’s message is? What is this artwork about? 
• Why do you think that?  

 
Notes about the process of Artful Thinking and Close Looking:  

• The stages in this process can happen simultaneously rather than in 
discrete phases as outlined above. For example, your line of 
questioning could go from observation to analysis and back to 
observation. Here is a sample conversation with Kindergarten or First 
Grade students.  

o You: What do you notice and see?  
o Student 1: A house. (Note: most often, students will initially 

and naturally jump immediately to interpretation – it’s what 
we’re used to doing – to make meaning immediately. Slow them 
down by asking follow-up questions. Ask for evidence.)  

o You: What makes you say that it’s a house? What do you 
notice? What lines do you see?  

o Student 1: It looks like my grandma’s house. I see tall lines and 
the color brown. I notice people inside the windows.  

o Student 2: The lines make a triangle. It looks like a roof.  
o Student 1: I see a street, and a house lives on a street.  
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o You: What do you notice that makes you say that? What lines 
do you see?  

o Student 1: The lines are flat and long, right next to each other. 
And the lines that make a square (the house) are next to the 
lines that make the street.  

o Your role becomes to question and prompt so that the students 
give the detail and evidence that supports their observations. 
The direction of questioning depends on how the class responds, 
so be adaptive, responsive, and flexible to the flow of the 
conversation.  

• Artful thinking requires a level of active listening:  
o Be open to asking questions unique to the responses to help 

facilitate the conversation.  
o Be open to a multitude of interpretations, because students are 

forming their own connections and meanings.  
• Artful thinking encourages not only close observation but also helps 

students practice slowing down their looking and seeing.  
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VOCABULARY 

 
 

ARTWORK 
Can be a painting, a watercolor, a collage, a sculpture, or a piece of music. 
 
COMMUNICATION 
Exchanging information or views. 

DIVERSITY 
The practice or quality of including or involving people from a range of 
different social and ethnic backgrounds and identities. 

EXPRESSION 
How people show others their thoughts or feelings. 
 
GALLERY  
A room where artwork is exhibited. 
 
HIEROGLYPH 
A picture or symbol that represents an Egyptian word, syllable, or sound. 

MEMORIES 
Recollections of experiences, impressions, facts, etc. 

MUSIC 
Vocal or instrumental sounds (or both) combined in such a way as to 
produce beauty of form, harmony, and expression of emotion. 

PALIMPSEST 
Something reused or altered but still bearing visible traces of its earlier 
form. 
 
PORTRAIT 
A painting, photograph, or sculpture of a person or a group of people, 
especially showing the face.  

STELE 
A stone slab with inscription often used at a burial site. 

TEXTURE 
The look or feel of the surface quality of an object. 
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WORKS OF ART & ACTIVITIES 
 

 
 

Ben Durham, Don, 2009, Ink on Handmade Paper 
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Close-up images of Don. 
 
 
 
 
 
 
 
 
 

  
Ben Durham 
About the Artist 
 
“I have developed a method of drawing that is done 
entirely with hand-written text. The text represents 
a graphic, unedited recounting of everything I 
know, can remember, and have been told about the 
subject. To build the tonal features of the face, I 
repetitively layer that text. Working in such a way, 
the creation of the drawing destroys the narrative 
content. The soft texture of the paper begins to 

tear under the force of the pencil, the words get lost among the palimpsest 
of information. In areas of highlight in the portrait, some text remains 
legible, but I’ve become much more interested in the text that is  
rendered illegible.”  
 
 

Kim Kuta Dring
Want to feature this as a vocab word??
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ACTIVITY    Artful Word Portrait 
 
Art is a form of communication, and a self-portrait is a way for an artist to 
share who they are with the world. Students will create their own Ben 
Durham inspired portraits using the words of their favorite things as  
their base. 
 
Materials 

• Coloring utensils 
• Paper  

 
Lesson 

• Students may use any coloring utensils they wish, e.g. crayons, 
colored pencils, etc. and choose colors that connect with their current 
state of emotions, e.g. happy, excited, thankful, etc. 

• Ask students to take a piece of paper and write or draw their favorite 
things in their favorite colors. For example, “love,” “family,” “friends,” 
etc. as many times as it takes to fill up the entire page. Encourage 
them to switch colors and be creative about the patterns they make on 
the page! 

o Words can overlap one another; it does not have to be a neat 
journal-entry style. As long as the page is completely filled and 
an expression of the students’ favorite colors, things and 
emotions. 

• Once the page is filled with color, students can then take a black 
coloring utensil and draw an outline of themselves right on top of the 
colorful words—or if the student is adventurous, a full self-portrait!  

• When finished, students can write their name above their portrait with 
the same black coloring utensil.  
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Egyptian, (11th Dynasty), Stele of Iku and Mer-imat, c. 2100 B.C., polychrome on limestone, 23 ¼ x 20 5/8 x 5 in., 
Purchased with funds from the Morton R. Hirschberg Bequest, AP.1989.1.1. 

 
 
Stele of Iku and Mer-imat  
About the Egyptians 
 
Funerary customs were important to the Egyptians. Many communities 
believed in unique gods and goddesses. The Egyptian ruler, or pharaoh, was 
thought of as a god, specifically the son of the sun god Ra and the earthly 
incarnation of Horus, the falcon-headed god. The Egyptians had a strict 
canon of proportions, or method for presenting figures in relief and paint. In 
the Old Kingdom, a vertical axis was drawn and the body parts were evenly 
distributed left and right. In the Middle Kingdom, during which this image 
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was painted, the Egyptians developed an 18 square grid system based on 
Old Kingdom ratios. 
 
The Egyptian time period is divided up into sub-sections called dynasties. The 
Middle Kingdom runs from approximately 2133 B.C. to 1786 B.C. and is 
comprised of the 11th and 12th Dynasties. 

 
Dynasty XI (2133B.C.-1992 B.C.) 
This dynasty followed a period that lacked strong political leadership, 
resulting in much confusion in society. At the beginning of the Middle 
Kingdom, provincial kings from Thebes increased their influence. Under one 
such prince, Mentuhotep (2060 B.C.-2010 B.C.), there was a reunification of 
Egypt resulting in great political stability and increased production of art. 
During this period, provincial princes used hidden, rock-cut tombs rather 
than pyramids.  
 
Dynasty XII (1991 B.C.-1786 B.C.) 
Civilization flourished under governmental stability. The royal court was 
moved to the Central Egyptian oasis, the Fayûm. Construction of royal 
pyramids increased. The earliest known obelisk (slender monument type) 
dates from this period, and was dedicated to Sesostris (1971 B.C.-1928 
B.C.). 
 
 
About the Artwork 
 
Although the original location of this stele is unknown, it is almost certainly 
from Naga ed-Der, a village in Upper Egypt, about seventy miles northwest 
of Thebes and Karnak, on the bank of the Nile river. This stele closely 
resembles nearly one hundred relief carvings found in the offering chambers 
of tombs in the vast cemetery at Naga ed-Der.  
 
Despite its fragmentary condition, the expertly carved surface and the 
original polychrome are well preserved. The stele depicts a nobleman named 
Iku and his wife, Mer-imat. One of the principal purposes of the stele is 
explained in the vertical inscription (hieroglyphs) located in front of the 
striding Iku. This written “appeal to the living” asks those who pause in front 
of it to read the offering text aloud, providing the deceased with “a thousand 
of bread and beer, a thousand of beef and fowl, and of everything good, for 
the high official, the honored Iku.”   
 
Mer-imat’s name is identified by the incised hieroglyphs to the right of her 
profile. The text above her head describes her titles as “king’s [ornament], 
priestess of Hathor, honored one, beautiful of ornament, overseer of oasis-
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dwellers.” Scholars originally thought that Mer-imat’s titles, significantly 
more elaborate than those of her husband, suggested that Iku may have 
owed his noble position to their marriage. More recent scholarship has 
suggested that these titles were often used on the stele of well-born women 
in the area, and that Iku was important in his own right. 
 
The relationship between the figures, that of husband and wife, is 
underscored by the position of the figures, and Mer-imat’s arm encircling her 
husband’s shoulder is a device seen in many other stele in Naga ed-Der to 
indicate the marital relationship. In like fashion, Iku’s staff and scepter, 
traditional symbols of authority, are commonly seen on male figures in the 
area to reinforce power and prominence.  
 
The wealth and position of the couple is further highlighted by the intricately 
beaded wigs, jeweled collars, armlets, and anklets.  
 
 
 
ACTIVITY   Communication Drawings 
 
Develop your own communication system, e.g. drawings that represent 
sleeping, play, crying, laughing. Apply colors from Zones of Regulation. What 
kinds of colors do we use with our friends? Families? 
 

• Create at least 3 – 5 communication drawings that represent different 
activities, ideas and/or emotions. Have for students something familiar 
to them, such as daily events for them to select. Encourage them to 
use the images that are familiar to them already. Keep it simple! 

 
 

   
 
 

• As students are making their communication drawings, encourage 
them to think of patterns in their lines, colors and shapes. 

• Share with the classroom and see if you can combine any 
communication drawings to make a sentence 

https://www.zonesofregulation.com/index.html
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ACTIVITY   Patterns 
 
Create your own patterns and act them out using different parts of  
your body. 
 
Materials 

• Images below 
• Our whole selves 

 
Lesson 

• Using the images below (or your own PEC images), the class can 
create a pattern. Depending on your class, the level of pattern can 
vary. Think of patterns like ABABA, ABCABC, AABBAA, etc.  

 
• After the pattern is developed, students can place the pictures in the 

chosen pattern order. When the pictures are in the order of the 
pattern, students can follow the pattern (clap, stomp, clap, etc.). Lead 
your students through pattern and create your own song!  

 
• This activity can be done as a whole group or in small groups/partners 

depending on your class.  
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EDUCATOR RESOURCES 
 
Reading Resources 

• I Am Not a Label: 34 artists, thinkers, athletes and activists with 
disabilities from past and present, Cerrie Burnell 

• The Museum, Susan Verde 
• The Color Monster: A Story About Emotions 
• When Sophie Gets Angry – Really, Really Angry . . ., Molly Garrett 

Bang 
• Today I Feel Silly & Other Moods That Make My Day, Jamie Lee Curtis 

 
Music Resources 

• Peter and the Wolf, Serge Prokofiev 
• A Child’s Celebration of Song: Music for Little People 
• Fantasia 2000, An Original Walt Disney Records Soundtrack 
• Carnival of the Animals, Camille Saint-Saens 
• A Baroque Festival (1600-1750), Camerata Academica 

 
Visual Resources 

• Pago Pago, Whitfield Lovell 
• Magnetic Fields, Mildred Thompson 
• Abstraction, Rolph Scarlett  
• Woman with a Guitar, Marie Laurencin 
• Nydia, Randolph Rogers 
• Holy Family, Giorgio Vasari 

 
Internet Resources 

• National Portrait Gallery of the Smithsonian - www.npg.si.edu   
• Cultural Arts Resource for Teachers and Students - www.carts.org   
• Egypt for Kids Video - www.youtube.com/watch?v=PEMbPLR1vrA 
• 100 Most Famous Portraits Video - www.youtube.com/watch?v=MSBl-

VQJOP8&t=74s 

 
 
 
 
 
 
 
 

 

http://www.npg.si.edu/
http://www.carts.org/
http://www.youtube.com/watch?v=PEMbPLR1vrA
http://www.youtube.com/watch?v=MSBl-VQJOP8&t=74s
http://www.youtube.com/watch?v=MSBl-VQJOP8&t=74s
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FAMILY RESOURCES AND AT-HOME ACTIVITIES 

 
Connecting Thru Music 
Connecting Thru Music is a unique music therapy program for children with 
special needs in Duval County and beyond. 
Connecting Thru Music’s virtual music therapy library has videos of their 
music therapists engaging audiences through demonstrations, interactive 
lessons, and storytelling.  

Website - https://connectingthrumusic.com/ 

Virtual Music Therapy Library - https://connectingthrumusic.com/virtual-
music-therapy-library/# 

YouTube Channel - https://www.youtube.com/channel/UCpozZdZCEp-
_iOqFOujfadA 

 
First Coast Music Therapy 
First Coast Music Therapy, LLC is a privately owned local business dedicated 
to providing quality, clinical music therapy services and educational 
resources to the people of Northeast Florida. 
 
Website - http://www.firstcoastmusictherapy.com/home.html 
 
 
Cummer Museum of Art & Gardens 
Engaging and inspiring through the arts, gardens and education. 
 
Website – https://www.cummermuseum.org/ 
 
Permanent Collection artworks - 
https://www.cummermuseum.org/visit/art/permanent-collection 
 
Education page - https://www.cummermuseum.org/visit/education 
 
Engage page - https://www.cummermuseum.org/engage  
 
 
 
 
 

https://connectingthrumusic.com/
https://connectingthrumusic.com/virtual-music-therapy-library/
https://connectingthrumusic.com/virtual-music-therapy-library/
https://www.youtube.com/channel/UCpozZdZCEp-_iOqFOujfadA
https://www.youtube.com/channel/UCpozZdZCEp-_iOqFOujfadA
http://www.firstcoastmusictherapy.com/home.html
https://www.cummermuseum.org/
https://www.cummermuseum.org/visit/art/permanent-collection
https://www.cummermuseum.org/visit/education
https://www.cummermuseum.org/content/engage-0


18 
 

THANK YOU TO OUR SUPPORTERS 
 
 
 
Champions  
Citi  
DuBow Family Foundation  
  
Friends  
Publix Super Markets Charities  
Suzanne and Robert Hinckley  
Cheree and Hampton Graham  
SABEL Foundation 
 
 
   

 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 

 
 

 
829 Riverside Ave 

Jacksonville, FL 32204 
www.cummermuseum.org 

904.356.6857 
 
 

 

http://www.cummermuseum.org/
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